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Abstract 
 
Writing is a complex task that is required in nearly every academic subject area.  Often, it 
involves using a multitude of language based skills such as spelling, vocabulary usage, fine 
motor skills (physical writing), comprehension of ideas, sequence of concepts, and text 
organization.  Dyslexic students will spend some much of their time in mainstream classrooms 
performing a variety of writing tasks, such as sentence, paragraph, or essay writing. Students 
with dyslexia often have weaknesses in these foundational skills that can, at times, impair their 
ability to succeed in writing.   Research suggests that implementing support in the form of 
academic support, spellchecks, organizers, and editing tools will help dyslexic students make 
greater progress in writing.  It is important for teachers and administrators to continue to find 
simple and accessible ways to make these types of supports available for students with dyslexia.   
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Dyslexic Students Need Writing Support Too 
 
Two years ago, I was hired as a reading support tutor for a group of children who had 
poor reading skills. While I was doing a daily read-aloud with these children, one boy began to 
stand out to me as an unusual and eager student. Even though he had dyslexia, and struggled 
with reading, he remained determined to become a strong reader. One day, he opened his 
backpack and showed me a paragraph that he had written for a school homework assignment. 
Though his handwriting was poor and disjointed, the most noticeable thing was the multitude of 
red pen strokes the teacher had made across the page, as she marked him down for a variety of 
errors. I was moved by this boy’s saddened expression as he showed me the paper. After the 
hour was over the boy’s parents came to pick him up. On my way home that day, I began to 
consider how much attention had been given, by his parents and teachers, to the boy’s reading 
skills, while very little support had been offered to him in the area of writing.  
This experience was a memorable one, but it was not the first. Previously, I had attained a 
background working with two reading programs designed for dyslexic students from my 
previous employment at the Lindamood-Bell Learning Processes learning center in San Luis 
Obispo. During my time at the center, working with dyslexic students, I noticed that writing was 
also an issue for them. The experience I had in the reading group stood out at as a reminder of 
how real this issue actually is. 
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What is the Problem and Why is it an Issue 
 
Anyone who has attended school is aware that each student who enters the classroom is 
required to learn specific academic skills while they are there. Every year, students are promoted 
to the next grade with the assumption that they have learned enough in various key areas to enter 
the next academic year with the general ability to do the work that will be required of them. In 
nearly every grade, certain subjects: English, math, science, and social studies, are included. 
Each of these subjects will have something in common: writing skills will be needed. Dyslexic 
students may struggle with the basic skills needed to write a good sentence or paragraph due to 
writing or transcription problems, and succeeding in the classroom may be very difficult. 
 
Dyslexic Students Struggle with the Mechanics of Writing 
Students with dyslexia need more support than other students because of their tendency 
to struggle with specifics of writing such as spelling, vocabulary usage, punctuation, and 
organization. Dyslexia is sometimes called “specific language disability” (Wadington, 2007, pg. 
67). Essentially, dyslexic students may possess high cognitive functions, while still struggling 
with the basic foundation of language skills. Berninger and Hooper explains that fundamental 
skills involved in writing may be difficult for them to attain because of this struggle. “Teaching 
students with dyslexia in the upper grades (grades 4 and above) can be challenging because these 
students have transcription problems (spelling with or without handwriting problems)” (2008, 
pg. 672).  Spelling correctly is a necessity when writing a sentence, paragraph, or essay. Even if 
a student has different types of spell-checkers on hand, the student must spell somewhat 
phonetically for dictionaries to pick up the correct word and give appropriate alternatives. 
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Shaywitz mentions this issue experienced by dyslexic students. “Dyslexia is characterized by 
phonological processing deficits (Ho, Law, & Ng, 2000; Paulesu et al., 2001), which are closely 
related to spelling skills”. (2010, pg. 18). Spellchecking without close word spellings can create a 
bigger challenge for correcting. Phonetic weaknesses, often found in dyslexic students, can make 
spelling difficult, but other areas of editing can also be challenging. 
Periods, commas, and capitalization are changed, in accordance with the construction of 
the sentence. This requires being able to read the words on the page, allowing the editor to find 
the beginning, middle, and end of the sentences. Dyslexic students will often need more support 
than other students because they have difficulty attaining strong vocabulary, spelling, 
organization, and editing skills which are needed for successful writing. 
The Struggle with Writing has a Socio-Emotional Impact on Dyslexic Students 
It is clear that writing is important for academic success, but writing also supports the 
individual student’s ability to express their ideas and feel successful. Students who can keep up 
with their writing assignments will feel adequate in the classroom. Kerr reminds us that 
successful writing experiences can support a more positive self-image for the student. “The more 
children write, and the more positive responses they receive to their writing, the better they feel 
about it.” (1988, p.1) When difficulties in writing go unaddressed, students will tend to struggle 
with their own self-image at school. It is important for students to feel confident in writing so 
they can believe in their own ability to achieve personal and academic success. 
As previously discussed, writing is involved in every academic subject. Students must be 
able to express themselves in effective ways to create assignments that will be a true reflection of 
their ideas as recently suggested by Fahsl & McAndrews in an article on journaling. “Journal 
writing for students will establish learning outcomes” and build students sense of “competence” 
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(2009, pg. 235) . Students who are able to accurately express themselves on the page will be 
more able to show who they are in school settings. Students need the ability to achieve basic 
written expression to complete assignments in ways that allow them to feel connected and 
successful.  
Another reason why writing is so important is the impact it has on the student’s self-
confidence in school. Research indicates that the socio-emotions of self-expression have a strong 
impact on students with learning disabilities. Erik Erikson, a German psychologist, was well 
known for developing the concept of the eight stages of psychosocial development which covers 
the lifespan of the individual. In the fourth stage, Industry vs. Inferiority, the child has to face the 
conflict of industry or inferiority. In the journal, The Physiological and Psychological 
Development of the Adolescent, Vojtková explains how achievement in academic areas affect 
self-image and promote the industry that Erikson felt was so important. “If the child masters 
these academic skills, he or she develops a sense of industry…when a child does not meet the 
expectations of mastering these skills and industry and is constantly criticized, the child may 
develop feelings of inferiority” (1991, pg.46). We can see that academic success and feelings of 
self-worth are connected. 
 
Working with Dyslexic Students can be a Challenge for Educators 
Teachers today, experience unique challenges within the classroom as they try to provide 
instruction to both dyslexic and non-dyslexic students in the mainstream classroom. Though 
many students who have IEP’s do receive some type of on-campus support, the support can be 
inadequate.  An article in a special education journal suggests that IEP’s do not always meet 
goals or objectives. “When there is an IEP for the child, parents should check in every three 
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months to make sure it is being followed correctly. At times, IEP goals are not being met by 
push-in models in ways that satisfy the desired goal” (Speece, 2007, pg. 13). When writing 
issues are not addressed well by the IEP, the homeroom teacher may be responsible for working 
with the student.  
Teachers often try to help students increase their writing skills through various 
assignments. There is a wide range of writing activities that may be assigned in the classroom: 
journal writing, short answers to questions, paragraphs, essay work, restating learned 
information, etc. Though these techniques are commonly used and are helpful to most students, 
dyslexic students may find themselves lost during assignments, struggling to complete them. In 
an article on journaling, Fahsl and McAndrews tell about one teacher’s experience. 
“Although most students responded positively, some students were unclear about how to 
write a journal entry or how to determine what to write. Miss Gomez wants to continue 
using journaling in her class but is concerned about how she can teach journaling while 
still meeting the learning needs of all her students. This was especially true for several of 
her students with learning disabilities, specifically those who had difficulties with 
expressive written language” (2009, pg. 234). 
Those who work with dyslexic students during mainstream writing instruction sometimes 
struggle when trying to teach dyslexic students.  Teachers may not have the support the need to 
help these students reach their academic goals. 
At this point, IEP’s and classroom programs offer specific types of remediation for 
dyslexic students through educational programs that are purchased by the school. It is true that 
schools do currently offer educational programs for dyslexic students. Teachers are encouraged 
to use these programs to meet educational goals. Still, many of these remediation programs, 
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available in schools today, are geared toward helping students increase word recognition which 
helps reading levels but does not address writing issues.  
“Currently some common techniques for treating dyslexia in educational environments 
include the Language Experience Approach (LEA; Sauffer, 1951)., the whole word 
method (Betts, 1943), and the Linguistic Approach (Marsh, Freedman, Welch & Desberg, 
1981). The LEA teaches reading and vocabulary to the reader as he or she is personally 
narrating a story. The whole word method involves introducing words into the reader’s 
lexicon for the purpose of increased recognition. The linguistic approach encompasses 
defining a set of rules regulating the correspondence between sounds and letters. 
However these methods are based on strategy and cognitive development and are not 
based on brain processing relationship, impacting writing and sequencing....which is 
dysfunctional in dyslexia” (Bowers and Wolf, 2011, pg. 40). 
Writing requires complex integration of language usage. If remediation programs do not help 
dyslexic students achieve their writing goals, teachers may have to think of alternative ways of 
teaching these students. Teachers need simple techniques and methods that can be used when 
special education supports are not working for the student. 
 It is the responsibility of every school to provide the best instruction possible for 
students.  This instruction will, at times, have to be adjusted to meet the needs of students who 
struggle with traditional mainstream education.  Many positive efforts have been made by school 
districts to help dyslexic students gain stronger academic skills.  Still, great instruction should be 
adjusted somewhat to accommodate all students.  We have discussed the struggles around 
writing, but we should now discuss the solutions that some educators are using and the impact 
they have on dyslexic students. 
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Lit Review / What has been should be tried 
What can be done or Improved to Help Dyslexic Students to Become Better Writers? 
Several methods have proven to be successful with dyslexic students.  Methods that are 
helpful use segmenting for ideas in highly organized ways, as well as spelling instruction 
emphasizing phonics and word building.  Dyslexic students struggle with the fundamentals of 
language so techniques that isolate and build those fundamentals are important for dyslexics. 
Some teachers use these techniques to help strengthen writing skills in all their students, but they 
are especially helpful for dyslexics.  
Techniques which use Sequenced Steps may Mean Success for Dyslexic Students 
Writing instruction that uses scaffolding and step-by-step methods have proved 
successful for students with dyslexia. Students who have dyslexia struggle with the organization 
and processing of language. Students must gain an awareness of the need for a beginning, 
middle, and end in writing. This sequencing requires the ability to organize information. It is 
important for a written piece to make sense to the reader. Writing should not jump around 
different topics. Research by Troia, Graham, and Harris tells us that students benefit from 
chunking and spacing out information allowing them to organize and sequence information. 
“Students with learning disabilities (LD) benefit from being taught how to plan their writing 
through goal setting, brainstorming, and sequencing ideas” (1999). Creating an organized set of 
ideas in writing may be difficult for a dyslexic student who is also struggling with a number of 
other skills needed for writing. Another way students can become more organized is through the 
use of graphic organizers.  
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Graphic organizers are visual documents on paper or the computer which help students to 
put information into a simple form. This visual format can be used for many stages of writing 
from brainstorming to the final draft. The visual spacing and graphic nature of these documents 
allow easier organization and idea-forming for students to use. A number of writing programs 
are currently used by speech therapists and educational specialists which have an emphasis on 
graphic organizers as tools to help dyslexic students create organized and thorough paragraphs 
and essays. In a summary of a longitudinal study by Juel, we read about the some of these 
programs. “Some districts have successfully utilized programs developed with complementary 
software, Step-Up-to-Writing, StoryWeaver, Inspiration (technology software)” (1998, pg.437). 
Steps and sequenced planning programs help students to stay organized and on track with writing 
goals.  
Instruction which Emphasizes Fundamentals in Spelling and Vocabulary Usage are 
Helpful for Dyslexic Students 
Techniques and methods that have been used to help dyslexic students with writing skills 
involve spelling strategies and vocabulary building. These techniques and methods emphasize 
improvements in spelling, editing, or summarizing. Much like the step-by-step process used in 
successful paragraph and essay formation, step-by-step spelling methods, where words are 
broken down into segments, have proved to be helpful to students allowing them to get a 
stronger grasp on word spelling.  Moats, a speech and language therapist, tells us why this works 
for dyslexic students. “According to triple word form theory, learning to read and spell words 
involves learning to coordinate phonological, orthographic, and morphological word forms and 
their parts. Hands-on learning involves active, hypothesis testing, and use of the hands in a way 
that may facilitate engagement of both the focused and sustained attention systems” ( 2007, pg. 
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116). In the 2011-2012 Overview of M-DCPS’ Academic Performance where beginning and 
end-of-year testing was administered for students who had specialized spelling instruction 
involving this type of segmenting, scores improved “Where multi-modality spelling and 
grammar instruction was implemented…Florida schools increased by 3 %” (Blazer, p. 4). 
Specific spelling involving word building does impact writing scores. 
Students also benefit from traditional techniques like phonics that have been used in 
educational environments for many years, though the programs vary. The common link between 
these successful spelling programs is the phonics instruction. Phonics continues to be an 
important part of foundational instruction for dyslexic students, according to a journal focused on 
reading. “The current results suggest that dyslexics do benefit from phonological spelling 
treatment.”( Berninger  et al., 2006, pg. 2). Phonics are used in the classroom to help dyslexic 
students as well as mainstream education students. 
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Methods 
Context 
My research study was conducted at East Bay Elementary School in Murray Park. This 
study focused on a dyslexic 5
th
 grade student who attends this school for the past two year. The  
5
th
 grade class is made up of 28 students, 14 female and 16 male, ranging in age from 10 to 12. 
The student population as a whole at East Bay Elementary is 16% Hispanic or Latino, 62% 
Caucasian, 13% dual race, 7% Asian and 3% African American (AF-C “Ed-Data Website,” n.d.).   
Ricky lives in Murray Park in Santa Carla County, California. Murray Park is a small city 
with a population just under 10,000 people. The population of Santa Carla County is 59% 
Caucasian, 26 % Hispanic or Latino, 8% Asian and 5 % percent African American (City 
Data.com, 2012). 
Participants  
My project involved interviewing a dyslexic student and two teachers at East Bay School 
in Murray Park. The student is Ricky, who was diagnosed as dyslexic three years ago. The 
school district has given Ricky a formal assessment battery to determine the need for services 
within the district. After testing was completed, Ricky was given a “push-in” model IEP. This 
meant that Ricky would be part of a classroom that has an aid come in and help out during 
specific subjects and assist Ricky, as well as other students with learning disabilities who qualify 
for the “push-in” program, as they do their reading and writing tasks. Ricky is the boy who 
served as the student interviewee of my report. He is a boy who is diagnosed as dyslexic.  
   Ricky’s current teacher at East Bay Elementary School teaches 5th grade, Mrs. W. and his 
4
th
 grade teacher, Mrs. N., were also interviewed.  Last year, there were two students diagnosed 
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as dyslexic in his class.  This year, he is the only dyslexic student in his class. Both teachers 
taught writing skills to a mainstream class with Ricky, a dyslexic student, also in the same class, 
doing the same lesson.  
Researcher 
This project is personally meaningful to me because my exposure and interest in students 
with dyslexia began over ten years ago, when I started working in an assistant's job working for a 
company comprised of speech and language therapists. Following that time, I began working 
with Ricky about a year and a half ago in reading. Because of this, I am aware of the progress 
Ricky has made and the areas he still struggles in. 
From my personal experiences as well as current research, I know that dyslexic students 
can learn to write as well or even better than students who do not have dyslexia. Every now and 
then, in my tutoring work, I have heard about or met a student who has overcome his or her 
dyslexic disadvantages to move onto becoming a strong writer in school. At this point in time, I 
may have a bias in favor of dyslexic students who I have come to feel do not always get the right 
type of instruction; but I am open to learning more about the instruction dyslexic students 
receive.  I do not predict that my personal bias will skew my discussion of the research.  This 
research will begin to shed light on whether or not dyslexic students would benefit from more 
support, and what kind of supports can be or have been in utilized in the classroom. 
Interviews 
In creating the interviews, I gathered questions that related to the key points and themes of my 
research project. The key questions related to what happens to students in the classroom and any 
difficulties they have in the area of writing? Other questions related to what, if any, procedures 
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or tools are used by dyslexic students in the classroom. I was interested in highlighting ways in 
which the teachers were approaching the task of teaching dyslexic students.  
 
Teacher interview protocol.  
1. What do you see as the challenges or difficulties for teachers who are helping 
dyslexic students develop their writing skills? What are your concerns when it 
comes to working with these students? 
2. In what ways do you design your curriculum and pedagogy to help dyslexic 
students improve their writing skills?  
a. In what ways are these efforts effective?  
b. In what ways do you think you’d like to improve or enhance these efforts 
so that they are more effective? 
c. What do you think are some of the challenges/obstacles to that you might 
face in your effects to change the methods that you use for teaching 
dyslexic students writing skills? 
d. What resources and support does your school provide to teachers who 
work with dyslexic students?  
3. Do you have aids or support people who work with dyslexic students in the 
classroom? If so, what are their responsibilities and/or tasks designed to help 
students with their writing in the classroom? In what ways could their 
responsibilities and/or tasks be changed to improve or enhance their assistance to 
students with their writing skills? 
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4. What do you think the school could do to provide better resources and support to 
you and other teachers who work with dyslexic students?  
5. What do you think are some of the obstacles or barriers that the school might 
encounter when making the changes that you have suggested?  
6. In my work with Ricky and other dyslexic students, I have used the Visualizing 
and Verbalizing to Writing Program. What writing programs have you used that 
have helped the dyslexic students in your classroom if any? Such as “Step up to 
Writing” or “Wilson Grammar”? 
7. How do you think technology might be used in the classroom to help dyslexic 
students with their writing? 
8. Is there anything else you would like to say about this area?  
Child interview protocol.  
1. What do you like about writing in school?  What kind of writing assignments do 
you enjoy? 
2. What is do you think is hard about writing in school?  What kind of writing 
assignments do you find particularly challenging? 
3. What do you think helps you the most when you have a hard time with your 
writing? 
4. If you could change one thing in class about your writing assignments that you 
feel would make it easier, what would it be? 
5. What kind of writing to you find easiest? Poetry, journal?  Why do you think it’s 
easier? 
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6. What kinds of writing mistakes do you wish you could get better at?   What do 
you think you can do (or what are you doing) to try and improve on this area of 
your writing? 
7. What area of writing is easier for you than last year?  What has helped you make 
improvements from last year? 
Procedure 
I interviewed both Mrs. Wilson and Mrs. Chang in their classrooms after school. The 
interviews took between 20 and 40 minutes each.  Each teacher was given an opportunity to 
consider the questions as they relate to the dyslexic students they have or have had in their 
classes. Ricky was interviewed in my home. All participants were allowed to choose the best 
time for them.   
Data Analysis 
I am very eager to include relevant information from Ricky’s past and current teacher.  
They are both experienced teachers and they have both been teaching in this school district for 
two or more years.  This means that they have had time to experience what it is like to have a 
dyslexic student attend a mainstream classroom all day using the “push-in” model as support.  In 
evaluating the interview, I intend to connect the teachers’ views of the progress of the student 
with the instruction that the student is receiving. I will be looking at the ways in which the 
teachers utilize tools, strategies, or learning programs for dyslexic students.  I will also be 
evaluating what is not working in the classroom, currently, and any ideas or techniques the 
teachers would like to see implemented in the classroom in the future.  Finally, I will be 
considering how this information might be made available to the teachers more easily.  The data 
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collected in each interview is qualitative. Thus, it has been analyzed for emergent themes that 
relate to dyslexic learners who are learning writing in the mainstream classroom. 
Results 
When I initially started this project, I had a general view of what my results section would 
suggest.  I felt that the key for many teachers in making progress would be to have a forum or 
opportunity to share ongoing information about instruction ideas and experience with dyslexic 
students like Ricky who were in their classrooms.  As I went through the literature review and 
the live interviews with the teachers and Ricky, I found that their ideas and suggestions for 
improvements were centered in the use of concrete tools or support to be made available to 
dyslexic students. Though sharing information was helpful, the primary information that would 
be shared would be the tools that could be used for writing instruction.  
Increasing Support for Dyslexic Students like Ricky 
The data I collected was through personal interviews.  My interviews were with Ricky 
and his fourth and fifth grade teachers at East Bay School.   Both teachers had Ricky in their 
mainstream classrooms for writing.  One early theme came up during my discussion with the 
teachers when they shared their thoughts about the current special education push-in model.  
Push-in services involve having a special education teacher go into the classroom during certain 
work periods and help students with their current work. It was interesting to find that discontent 
with the current push-in model of educational support for dyslexic students was mentioned by 
both educators in answers for different questions about changes that they thought would be 
helpful.  Currently, the push-in program, with only Mrs. N. and one aide working on the campus, 
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allows for two classroom visits a week. The questions where the push-in model came up caused 
both teachers to comment on what could be changed, altered, or increased in the program to 
improve the writing skills of students.  The push-in model is only one model of special 
education.  It is a popular model when done correctly.  It would be best for East Bay School to 
increase the current resource model.  The students need frequent support in writing.  It would be 
logical to work with the system that is already in place. One way is to increase services in the 
push-in program rather than create a new system or program altogether 
Tools that Work, Break down the Work 
 The teachers’ comments on Ricky’s writing weaknesses became another area of 
importance.  Ricky commented that “thinking about how to start” was a challenge for him as 
well as “spelling”. Both Mrs. C. and Mrs. W. expressed the struggle Ricky had experienced with 
the mechanics of writing.  On Ricky’s mission project in last year’s file, Mrs. C. had sent the 
report portion of the project home twice for more corrections to be made.    Mrs. W. expressed 
that the fifth grade class is using the workbook series from Evan More publishing.  Ricky’s 
errors this year tend to be consistent on the worksheets and in-class writing assignments.   Both 
teachers also expressed that Ricky has had struggles with spelling over the past two years, but 
Mrs. W. mentioned that he has made progress this year. “Ricky is definitely spelling larger, 
multi-syllable words better”, she explained.  She mentioned that Ricky’s pace of completing 
writing assignments is also a bit faster, now, toward the end of the year.  When asked what she 
thought was making a difference for Ricky, she suggested that the extra effort everyone was 
making with Ricky was probably making the difference. “Mrs. N. coming in and the tutoring” 
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had most likely helped Ricky become a stronger spelling and an improved writer.  Both teachers, 
however, expressed concern for Ricky’s future in writing.   
In the area of in-class techniques or strategies that have proved helpful for dyslexic 
students, the two teachers had contrasting ideas. The comments did have a common link, though 
the solutions were different. Both teachers felt that the most helpful techniques and strategies had 
an impact on creating a step by step method for doing assignments. Mrs. W. felt that 
brainstorming techniques were very helpful for Ricky, while Mrs. C. felt that the most helpful 
tool she had used was the checklist given to her by Mrs. N.  The checklist has nine different 
words that the student must complete and “check off” as they go in order to turn in their work.  
The checklist has the steps of editing listed on it such as (1) spelling, (2) indenting, etc.  The 
student is required to check off the words as they complete the task.  Ricky did not seem to think 
the checklist helped but the writing packet of words had helped him. It seems that both Mrs. W. 
and Mrs. C. had found packets and tools that had helped Ricky improve his writing, and the tools 
were very different in what they did, but they both involved procedures that broke the writing 
process down into segments of some kind.  Segmenting was clearly a popular strategy seen in the 
literature on writing remediation.   Segmenting allows students to organize their thoughts and 
piece-out their concepts and sentences allowing them to have greater success. 
Utilizing Technology for Revising and Improving Writing 
  One technology tool was mentioned by Mrs. W. as well as Ricky.  The tool was a website 
https://www.wpponline.com/Home/Welcome.  Ricky felt that this was the most helpful tool the 
school had ever given him with his writing.   He felt it was “easy to use” as he stated in his own 
words.  It was also something he and I are able to use in tutoring.  The website “reads” through 
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the document and gives scores for all relevant components of a written piece such as “word 
variety” and “spelling”.  The student can go through and make change after change to improve 
his score.  He simply pushes a button and the website grades the paper again.   The website was 
produced by the ERB’s and is in line with California State standards for writing.  I was surprised 
to find that Mrs. C. had never used the site.  A tool that is both transferable and technology-based 
is perfect for students who need writing support.  Many students work at the computer to type up 
stories for class.  This editing website is easily accessed for students while they are typing their 
stories.  It also gives them time to make corrections without the teacher hovering over them with 
a marking pen.  This tool was one of the important tools that came up during the interview to 
help students to write stronger paragraphs and essays. 
Description and Justification of Action 
Focus Issue 
Dyslexia is a common language disability that many students struggle with today. Several 
academic areas are impacted by the issue: spelling, sequencing, and phonemic awareness are 
primary areas of difficulty.  Because these language areas are often weak, dyslexic students 
usually struggle with reading.  Unfortunately, these students can also struggle with the writing 
which requires the integration of these skills into a cohesive whole. Students will often have 
primary support in the area of reading, and minimal support in the area of writing.   Many times, 
dyslexic students need tools, techniques, and other means of support for writing as well as 
reading.  The gap in writing can be an unaddressed area that should be examined and remediated 
for this highly intelligent and highly capable population of learners: dyslexic students.   
Action Options 
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The literature that has been examined, points toward the offering of supportive tools that 
will allow students to edit their work more easily to achieve greater success in writing.  These 
tools may include spell check systems, writing checklists, and other materials.   Phonetic 
weakness was one issue that came up as an area of a difficulty for dyslexic learners (Shaywitz, 
2010, pg. 18). Having a writing packet that includes spell check helps and checklists may be a 
simple tool that students could use. 
Evaluation of Action Options 
 Time Reach Reasonableness Sustainability 
Increasing the push in 
support program at 
East Bay School 
High Very High Low Average 
Creating a list of 
websites and 
technology tools that 
teachers and students 
can use 
Low High High High 
Creating a paper 
packet that includes 
worksheets, websites, 
and technology tools 
that students and 
teachers can use. 
Medium High High High 
 
Evaluation of Evidence 
There are several action efforts that I have considered making.  The first action idea that 
seems relevant was to try to find a way to help increase the support program of special education 
available at East Bay School and the surrounding district.  This idea would be in line with the 
information found in the literature that showed how dyslexic students do struggle with writing.  
Students clearly need specialized instruction to make progress in writing.  When students don’t 
progress in academic areas like writing at school, they will tend to have a lower self-image 
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(Vojtková, 1991, pg.46).   Students with learning struggles need support to better insure their 
success in school.  More hours and more frequent access to special education will promote the 
student’s success.  
This solution might be ideal in certain ways.  Altering the hours of special education for 
students like Ricky will be a very positive change in the East Bay School.  The reach of the idea 
will be high, the reasonableness would be low and the time commitment will be high.  Changing 
the current push-in model at East Bay could be a complex process.   There will have to be a 
consensus among the teachers throughout all the grades that the current program is inadequate, 
and a group effort through discussions or emails to the head of the special education program of 
the East Bay School District.   This could require a lot of hours and connecting with multiple 
teachers.  Sustainability would be left up to the head of the special education department and the 
teachers.  Over time, the changes that are made could be dropped, which could pose a problem.  
It would take a strong interest on the part of the head of the special education department to see 
that the support hours for the push-in model stay high. 
The second action idea that came to me through the interview and examination of 
research on this topic was to create a list of websites and technology tools that teachers and 
students can use.  The idea of building a proper technology tool that will help dyslexic student 
become better writers is a good one, but there are tools currently available, where much of the 
work has been done already.  Technology in the area of special education has grown.  Teachers 
are happy to use tools that make their goals more manageable.  
There were three tools that came up as usable for students: spell-check (available on 
computers), the ERB website, and a website called Gliffy.com.  The spell-check is a very 
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valuable tool for students typing a document.   The spell-check will highlight every misspelled 
word and allow the student to choose the correct spelling from a list.  The ERB website came up 
during my interview with Mrs. W.   I visited the site and was highly impressed with the 
opportunity to practice writing, have it scored, in accordance with the ERB’s, and correct it or 
write a new story to improve the student’s score.  It is an excellent writing website.  For graphic 
organizers which help students to segment information, the Gliffy.com site was excellent.  The 
site has graphic organizers which help you to write a brainstorm in an organized format. 
Even though creating a list of these websites and tools is an interesting idea.  It may ve 
somewhat simple in nature with a low time commitment.  Another thing I will consider is that it 
makes the assumption that students would have frequent access to computers at school, as well 
as the keyboarding skills to make these tools time-efficient for teachers and students.  Some 
students have keyboarding skills that would allow them to have great success on the computer, 
but others do not.  Also, computer time is limited for many students.  Students really need tools 
they can use at the computer as well as at their desk.  This action idea is reasonable, but possibly 
not far reaching for certain children that may not be fluent on the computer and time limits on the 
use of the computer.  
Finally, the third action idea was to create a writing packet that would give graphic 
organizers, word choice helps, and the list of websites that are available.  Students could use the 
packet at their desks and the website and computer tools could be used during computer time. 
The packet is simple and to-the-point.  A few, specific side tabs will allow students to find what 
they need. 
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The time commitment for this action was average.  The reasonableness and reach of the 
action is high.  The packet will be used by dyslexic students as well as traditional learners.  
Students would be able to keep it at their desks, and teachers could use it as needed.  Also, the 
front cover would include the web address of the ERB website and the Gliffy.com graphic 
organizer site.  The rest of the packet would include helpful worksheets and graphic organized 
that had been used this year. I like the flexibility since students can take the packet with them to 
the next year’s teacher as well.  The packet can also be made available to parents.  Another 
deciding factor in creating this action idea was revisiting Ricky’s impression of the worksheets 
that had helped him.  Clearly, Ricky had enjoyed having the paper packet at his desk with him to 
come up with adjectives, etc. for his stories.  The only draw-back in this action idea was that it 
creates the need for another packet for students to deal with at their desks.  Paper and 
organization is a challenge for dyslexic students at times.  Maintaining another packet and being 
required to use it may add more responsibility to a student’s day. 
Recommendation and Influence of Context and Assumption:  
In considering the action ideas, it seemed clear that the third action was the best option of 
the three. The writing packet that will integrate computer website use with the worksheets that 
had been helpful seems to be the marriage of two possible ideas.  In my interview with Ricky the 
two tools that he had found most helpful were the ERB website and the adjective worksheets 
from class.  Mrs. W. had also expressed her appreciation of the ERB website for writing 
instruction.  Mrs. C. had used the checklist that had been given to her by Mrs. N. (the special 
education teacher).  The writing packet would include each of these relevant documents that my 
stakeholders had found useful over the past year.   The mobility of the packet also influenced my 
decision.  The fact that parents could have the packet at home and use it to help their child was 
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an appealing idea to me.   One assumption that must be made while doing this action is that using 
the packet will not slow the student down further.  Mrs. W. expressed that Ricky had difficulty 
getting started on his writing assignments.  The packet may help generate ideas for dyslexic 
students, but looking through the packet for adjective choices or going through the checklist may 
also require additional time.  Still, often editing without prompts is a slower process for dyslexic 
students.  Having some prompts will not likely slow the student down further.  The prompts 
should be helpful enough to keep the student moving through the writing and editing process 
until it is completed.   Another assumption is that teachers will find ways to help the student to 
make use of the writing packet during class.  This is another reason why the packet will be kept 
in a simple format with documents the teachers could use easily or have already used.  
My Position 
In looking at the overall action summary, it seems that the second action would have been 
the easiest to put together.  The time commitment would be minimal.  The lack of worksheets 
and the incompleteness of the websites (not containing the checklist or the adjective worksheets 
that Ricky found helpful) made it less appealing.  The writing packet will be highly useful for 
students and teachers, but one limitation may be the amount of material that can be included in 
the packet.  The packet will have to be somewhat simple in order to make it useful to students 
like Ricky.  Since organization often means simplification for dyslexic learner as well as 
traditional learners, a simplified packet is important. This may mean that there will be little 
chance for teachers to expand on the packet, adding more worksheets of their own as they find 
them.  There is also the possibility that the packet will become boring and repetitive to Ricky and 
other students.  This is why it is vital to include the websites as well.  The variety will be helpful 
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for different types of assignments, and it will also help students feel that they have more than one 
tool to help them edit their stories. 
Conclusion and Related outcomes 
Even after the consideration of these limitations and negative outcomes, it seems clear 
that a concrete all-inclusive writing packet will be helpful for Ricky and other dyslexic students.  
A tool like this will be useful for many different types of writing assignments.  Students would 
be able to keep it at their desks, and teachers could use it as needed.  The packet could also be 
used at more than one grade level or school year.  This would encourage continuity for the 
student and teachers.    
Action Documentation and Reflection   
Going into this assignment I had intended to create a simplified writing packet that would 
include several technology tools that dyslexic students could use to help them with their writing.  
During the project, my initial minimal number of pages grew larger.  The packet started out as a 
simplified idea of only the adjective pages, checklist, and basic graphic organizers to be 
included.  As I went along putting together the packet, a few other sections, such as the 
introduction phrases, and feeling adjectives were added.   I wrote a few emails to the teacher 
stakeholders informing them of my progress on the packet and Mrs. C. encouraged me to add a 
few extra worksheets to the packet.   The sheets had been used by Ricky during the year, and 
there were only three of them, so it was reasonable to include them.  The packet is now filled 
with materials the teachers and Ricky feel have helped in writing assignments.  
The first section of the packet includes the adjectives grouped in ways that allow students to 
consider the words from a writer’s viewpoint.  In the first grouping, there is a page of “feelings” 
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adjectives, second to that there are personality traits, then “sounds” adjectives.  The following 
are examples: 
 Feelings: afraid, agitated, alone, approval, bothered, brave, calm, depression 
 Personalities:  Kind, generous, trustful, brave, energetic, silly, faithful, clever 
 Sounds: babble, buzz, groan, fizz, gurgle, hiss, hum, snort, splash, thud, thump, whisper 
The next section consists of words that help with word choice or word variety.  There are three 
hundred ways to say the word “said” without actually saying the word.  Next is a list of 
introducing phrases that might replace phrases like “so then”.  The final section is a page of 
colorful verbs. Here is another sample: 
 Said: accused, added, advised, babbled, began, blew up, choked, cried, criticized 
 Introductions:  Once, in the days when, It so happened that, A _ called _, in the days of  
 Verbs: gnawing, munching, hunting, learning, digging, singing, hovering, climbing 
I wanted to have clear, moveable tabs.  I purchased tabs at Office Depot that stick onto pages 
individually and can be moved easily.  Each section will be color tabbed with different titles to 
help them to be more distinct.  The first page is a table of contents which includes the ERB 
website and the Gliffy.com site.  At the back of the packet is a section of graphic organizers with 
a commonly used outline. 
Dyslexic Writers 
 
 
 
 
 There is nothing that I will leave undone at this point on the packet.  It will contain a 
table of contents with the websites, the relevant pages, a simple system of tabs for each section, 
and a sturdy cover.  I have completed the majority of the packet and will continue to put it 
together. I intend to make five or six packets which will go to all the stakeholders and two will 
be kept back for my project and capstone class.  
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Critical Reflection 
From this project, I learned that despite the large scale of literature to go through, with enough 
time, I was able to complete the literature review with success. I also learned that I enjoy this 
type of work, at times, and it is only my lifestyle commitments, work commitments, and other 
responsibilities that cause me to feel that I can’t complete the project.  I have learned that I can 
do large projects, while balancing job, life, etc. if I just “stay the course”.   I have also further 
learned about educational therapy.  It is a newer job title of an individual who does one-on-one 
work with special education students like Ricky through the school district, tutoring services, or 
special placement organizations that provides special education services in different 
environments.   
Teaching special education in the classroom and educational therapy continue to be my 
area of interest, and I am continually impressed with the impact of small group or one-on-one 
instruction in the education field. The first MLO, The Educating Practitioner has been something 
I have identified with a great deal in completing the capstone project.  I have had a chance to 
consider what it means to be an educator in special education, as I have many times before.   I 
continue to be excited about the field of education.   The second MLO, The Diversity and 
Multicultural Scholar is the area of study that I learned about during the multicultural literature 
class.   This class gave me an opportunity to study literature that focuses on diverse experiences 
throughout history.  It was interesting to learn about how people’s lives were affected by their 
cultures in historical settings.  I intend to continue to use multicultural literature when I am 
working with children in tutoring or teaching environments. 
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 The MLO Social Justice Collaborator is an MLO which involves learning about areas 
where change is needed.  The California history and constitution course that I took really made 
me think about social justice and the importance of our government and changing history. As 
students, we learned to think, write, and speak critically about the general knowledge, skills, 
dispositions, and responsibilities of a California public educator in the classroom, school, 
community, State, and National contexts.  In addition to that, the MLO Subject Matter Generalist 
continued this type of learning.  As I covered a wide range of subject areas needed for the 
Liberal Studies Major, I felt that I grew more and more prepared for teaching.  This is an 
ongoing process that I intend to continue to grow in, since there is so much information that 
needs to be covered in education. All the students in my Liberal Studies program were able to 
acquire introductory pedagogical skills and apply knowledge and academic foundation to their 
skill set.   
Another MLO that has impacted me while at CSUMB and completing the capstone 
project is the third MLO, the Innovative Technological Practitioner. I think being a technological 
practitioner involves using the tools that are available to you in every situation. Being able to use 
tools in creative and effective ways, while maintaining a positive attitude helps you to become a 
true professional.  I have come to think that a person’s ability to use the tools available to them is 
one of the most important skills they will have to attain.  It takes tremendous creativity to 
manipulate and utilize tools in different ways.  In our current society, constantly changing, this 
has become critically important. I am pleased to have covered so much ground in the Liberal 
Studies Program at CSUMB, and I am excited at the thought of using this knowledge in various 
ways in my personal and professional life. 
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                                                     Appendix A 
Deliberation Log 1: What is the Issue and Why is it a Problem 
Central Issue 
How do we help dyslexic student who struggle with writing? 
 
Claim 1 
Students with learning disabilities struggle with writing and need extra support to be made 
available to them. 
Teaching students with dyslexia in the upper grades (grades 4 and above) can be challenging 
because these students have transcription problems (spelling with or without handwriting 
problems) that must be improved while teaching them grade-level composing skills (see Troia & 
Maddox, 2004, for the requests from general education middle school teachers for strategies for 
teaching composing to any student with transcription problems). ( Berninger 2007 p2 ) 
Part-to-whole instruction within meaningful contexts is often effective, and a balance between 
holistic, literature-based methods and the direct, structured teaching of skills is important 
(Spafford & Grosser, 1996; Vail, 1993). ( Berninger 2007 p2 ) 
 
 
 Claim 2 
Students with learning disabilities struggle with the steps of writing 
Direct, explicit instruction should be emphasized because students with dyslexia do not pick 
skills and concepts up as naturally as some pupils seem to do (Clark & Uhry, 1995; Greene, 
1993; Reinhart & Martinez, 1996; Wilkins, Garside, & Enfield, 1993). Students often benefit 
when tasks are broken down into their simplest steps so that they may learn them step by step 
(Jordan, 1996; Wilkins, Garside, & Enfield, 1993).  (Wadington 2007 p1) 
Other ways to make prewriting a naturally reinforcing activity is allowing students to use 
computer technology. For example, Kidspirafion ® (www.kidspiration.com) is a software 
program that provides students with a means to visually organize their planning ideas. (Codon 
p111) 
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“…many writing problems may be prevented if identified and remediated early in development 
through prereferral screening.” (Berninger and Hooper, 23) 
  
 
 
 
Deliberation Log 2: What has or should be tried? 
Central Issue 
Teachers and educational support teams, at times, fail to help dyslexic students to become strong 
writers, even though there are tools and techniques that have been used with other dyslexic 
students, successfully. 
 
Claim 1 
Students with dyslexia are often given remediation support programs that emphasize 
improvement in reading rather than writing, since dyslexia may affect reading skill levels in 
more obvious ways. 
IN 2003, the National Commission on Writing pleaded for a writing revolution in education. The 
plea included a call for increased attention on the subject of writing, considered the “most 
neglected” of the “three ‘Rs’” (p. 3). 
Promoting Writing and Preventing Issues p 53 Writing Failure in Young Children Kissel 
Currently some common techniques for treating dyslexia in educational environments include 
the Language Experience Approach (LEA; Sauffer, 1951)., the whole word method (Betts, 
1943), and the Linguistic Approach (Marsh, Freedman, Welch & Desberg, 1981).  The LEA 
teaches reading and vocabulary to the reader as he or she is personally narrating a story.  The 
whole word method involves introducing words into the reader’s lexicon for the purpose of 
increased recognition. The linguistic approach encompasses defining a set of rules regulating the 
correspondence between sounds and letters. However these methods are based on strategy and 
cognitive development and are not based on brain processing relationship which is dysfunctional 
in dyslexia.  
In contrast to the many studies that have examined the phonological skills and reading skills of 
individuals with dyslexia, relatively few studies have looked at spelling. This is surprising given 
that dyslexics’ spelling problems are often more severe and persistent than their reading 
problems (e.g., Boder, 1973; Pennington et al., 1986). If dyslexics have serious 
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phonological problems, these problems should show themselves in spelling as well as reading. 
 
Claim 2 
Students in some elementary classrooms are given the same writing instruction as other students, 
and in certain cases, this instruction does not address their learning needs. 
g. Journaling is one form of writing that is a commonly used learning tool in many classrooms. 
Children use journals to record personal experiences, explore reactions and interpretations to 
reading and videos, or record, analyze, or enhance information about literature or other subject 
areas. JOURNAL WRITING 234 
Despite agreement about what constitutes good writing instruction, effective strategies are not 
widely used (National Commission on Writing, 2003, 2006). Technology to Support Writing by 
Students with Learning and Academic Disabilities: Recent Research Trends and FindingsGeorge 
R. Peterson-KarlanSpecial Education Assistive Technolog 
Many researchers have argued that children with dyslexia have very poor phonological skills, 
even poorer than would be expected given their level of literacy. Individuals with dyslexia have 
difficulty in areas of reading and writing. (2005) 18:27–49 _ Springer 2005. 
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Claim 3 
Techniques using scaffolding and step-by-step methods have proved successful for students with 
dyslexia. 
Students with learning disabilities (LD) benefit from being taught how to plan their writing 
through goal setting, brainstorming, and sequencing ideas (Troia, Graham, & Harris, 1999). It 
may also be necessary to break the amount of work assigned into manageable chunks to help 
students organize and manage their time more effectively. Some students with LD may need 
support to produce lengthy or more complex journal entries. The use of pictures and diagrams 
may enhance their journal entries by providing an alternate way to express content. Students may 
need a more structured format to use as a guide when writing the journal entries, such as using 
sentence frames, writing prompts, graphic organizers, or interactive writing in which the teacher 
and the students share the pen. 238  Journal of Education 
 
The authors conclude that these poor spellers had not been able to make use of the proposed self-
teaching mechanism. This finding is supported by the clinical observation of dyslexic children 
who have difficulties in spelling high frequency words that have been read and written many 
times before. Dyslexic children seem to profit to a much lesser extent from the learning 
mechanisms which enhance orthographic spelling in unimpaired children. Consequently, 
intervention programs for dyslexic children should focus on alternative learning mechanisms. pg 
20 Spelling Orthogaphics 
 
 
 
The current results suggest that dyslexics do benefit from phonological spelling treatment (Study 
2) but also from other kinds of treatment, including orthographic 122 V. W. Berninger et al. 
123and morphological treatment (Study 1), as predicted by triple word form theory (Richards et 
al., 2005, 2006b), and ‘‘hands-on’’ intellectual engagement (Study 2)(Winn et al., 2006). 
According to triple word form theory, learning to read and spell words involves learning to 
coordinate phonological, orthographic, and morphological word forms and their parts. Hands-on 
learning involves active, hypothesis testing, and use of the hands in a way that may facilitate 
engagement of both the focused and sustained attention systems.Tier 3 specialized writing 
instruction for students withdyslexia Virginia W. Berninger Æ William D. Winn Æ Patricia 
Stock ÆRobert D. Abbott Æ Kate Eschen Æ Shin-Ju (Cindy) Lin Æ Noelia Garcia Æ Marci 
Anderson-Youngstrom Æ Heather Murphy Æ Dan Lovitt ÆPamala Trivedi Æ Janine Jones Æ 
Dagmar Amtmann Æ William Nagy Science+Business Media B.V. 2007 
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Claim 3 
Traditional testing does not give an accurate picture of student’s skills. 
Public schools are frantically treading water in the rising tide of federal and state mandates 
driven by standards and high-stakes testing; teachers and students alike are drowning in numbers. 
( Thomas 2004 p 1) 
At their best, test scores correlated to course grades or portfolio scores at only a 0.49 rate. These 
scores may be statistically significant, but they are still low. (Condon 2013 p3) 
For decades, critics have complained that many standardized tests are unfair because the 
questions require a set of knowledge and skills more likely to be possessed by children from a 
privileged background. (Kohn, 2000) 
  
Students should be assessed using a portfolio style of measurement instead of just a writing test 
in order to gain a more accurate and developed picture of the writing skills of the student.   
The best writing exercises grow out of the materials students are studying in science, social 
studies, math, and language 
arts. It is beneficial for students to keep literature response journals to document a personal 
response or literature summary. 
In addition, writing supports student self-esteem because “[t]he more children write, and the 
more positive responses 
they receive to their writing, the better they feel about it. So students who are in ‘process writing’ 
classrooms 
develop a great deal of confidence about their writing.  (Kerrr, 1998.p1). 
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    Action Project: Writing Packet 
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